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Abstract 

Writing has a prominent role in learning a language, and the language knowledge of 

students can be examined through their writing ability. Thus, its importance or prominence has 

encouraged many students to learn the language skills, mostly the writing skill in different 

foreign settings. But in EFL contexts like Afghanistan, learning foreign language skills, 

particularly writing skill is very challenging. Therefore, this study aimed to discover the reported 

experiences of the EFL teachers and students in two public universities of Afghanistan. To this 

end, the main research question of the current study was as follows: what are the main existing 

challenges and their causes in teaching and learning of academic and business writing? In order to 

obtain the answers for the question or a desirable data for the study, a methodological 
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triangulation (a combination of qualitative and quantitative) approach was utilized, and the data 

was collected from one hundred and twenty participants in total. The Afghan teachers’ reported 

experiences were elicited through a semi- structured interview, and the students’ challenges, 

beliefs, and understanding were elicited through questionnaire survey and an observation of their 

written samples. The findings of the study show that there are many challenges in English 

departments of Afghanistan universities which hinder the effectiveness of teaching and learning 

process of writing skill. Besides this, the results from the observation of the students’ written 

samples also indicate that students make numerous mistakes and problems in writing skill, and 

they generally are not able to differentiate between academic and business writing at the level of 

application. The participants of the study sincerely expect the functionaries of the Afghanistan 

universities to overcome those challenges to some extent. And lastly, this study also suggested 

the possibility of further research in a wider context in order to better identify the other factors 

which hinder writing skill instruction. By addressing some of the issues addressed in this paper, 

it is hoped that there would not be any other challenge in the future, and EFL learners can write 

effectively. 

 

Keywords: Challenges in Teaching and Learning, Academic and Business Writing, EFL leaners, 

Afghanistan Public Universities. 

 

Historical Background in Teaching and Learning EFL in Afghanistan Context 

 

English language is seen as the most important language of the world, its importance varies from 

country to country. For instance, it is the first or native language in England, America, and some 

other countries. On the other hand, it is used as the second language (ESL) in India, Singapore, 
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and few other countries. In Afghanistan, the English language is used as a foreign language (EFL) 

since there are neither English native speakers in Afghanistan nor is it an official language of 

Afghanistan. English Language Teaching (ELT) as a foreign language is not a new system in 

Afghanistan today, but its origin or historical background dates back to the late 1930s when it was 

taught in schools from the grade seventh onward, and at the higher education level only as a 

subject. In 1942, the government of Afghanistan established and introduced English Department 

in the Faculty of Language and Literature for the first time, beside two national and official 

languages of Afghanistan (Dari and Pashto) in Kabul University (KU) (Alimyar 7). 

 

With the emergence of the Taliban (Fundamentalist Muslims) in 1995, the foreign language 

teaching system was banned, and the overall education system was destroyed until the fall of the 

Taliban in 2001 (Samady 10-12). After the fall of the Taliban Afghanistan government and the 

common people realized the significance of English language after they returned to the country 

from the neighboring countries like Iran, Pakistan and other countries where they had migrated 

during the Taliban regime. Afghan people were influenced by the development of those countries 

which was to some extent the result and influences of the English language. On the other hand, 

the establishments of the NGOs (Non-Governmental Organizations) and the arrival of the United 

Nations, NATO forces or American Security Troops made the government, as well as the 

common people realize the significance of English as a source of country’s development, 

personal success, achievement, and employment. In a very short span of time, many local English 

Language training centers established, first in Kabul and then in other provinces, by the young 

trainers who learned English in the neighboring countries like Pakistan and Iran. At the same time, 

the Afghan government also introduced English language as a compulsory subject or general 

studies subject in different departments in higher educational institutions and universities. 
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Then the system of English language as a medium of instruction (EMI) has recently been 

allowed by the government and Ministry of Higher Education (MoHE) to be implemented by some 

private schools, higher educational institutes/ universities like American University of Afghanistan 

(AUAF), Kardan University, and few others. In the government universities like the Central 

University of Kabul (KU) and some other major universities English is the medium for teaching 

in faculties of Engineering, Computer Sciences, and Medical Sciences, but not in all the other 

faculties. 

 

To sum up, it is important to note that not only the Afghan government but a majority of 

Afghan people, particularly the young generation, realize the importance of English language in 

every aspect of life such as educational, professional, and global trade. Thus, Afghans are now 

passionately attempting to learn English language either through public/ private universities or 

through local training centers. 

 

Statement of the Problem 

A number of studies have been conducted on the topic of teaching or learning writing skill, 

as well as business writing, but there was no previous research regarding writing challenges in 

Afghanistan universities, because Afghanistan is one of the understudied contexts  in the 

field of English Language studies that there is very less or no previous research regarding the 

English language instruction in Afghanistan, let alone teaching writing. Therefore, form the 

research gap it is clear that there are certain concerns regarding teaching and learning of 

writing skill in Afghanistan universities. The most crucial problem that was considered in this 

paper was regarding Academic and Business writing that the English department students 
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cannot differentiate between Academic writing and Business writing in the level of 

application, because they are not being exposed to business writing earlier, and they also 

make huge formative mistakes in academic writing.  

 

 

Purpose of the Study 

This study aims to investigate and identify the existing challenges and the causes for the 

challenges in Academic writing and Business writing. And to facilitate teaching and learning of 

Academic and Business writing for the teachers and learners by suggesting some remedial 

recommendation after findings of the research. 

 

Research Questions 

This study intends to seek the answer for the following questions: 

1. What are the challenges encountered by teachers and students while teaching and learning 

of Academic and Writing? 

             2. What is the understanding of the teachers and students about Business Writing? 

3.  What are the teachers and students’ suggestions for overcoming the challenges faced by 

them in both Academic and Business types of writing? 

 

Significance of the Study 

This study is significant because it is one of the first empirical studies conducted in 

two public universities of Afghanistan which aimed to discover the reported experiences of 

teachers and students regarding the challenges they are facing while teaching and learning 

writing skill and its two types (academic and business writing).on the other hand, the 
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importance of this study relies the recommendations suggested and offered by the participants of the 

study for the improvement of writing skill.
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Eventually, the findings of this study will add to the body of research studies and it can 

offer a comprehensive look at the challenges that the teachers and students deal while teaching 

and learning writing skill, and it can contribute in eliminating these challenges through 

remedial recommendations suggested by the participants of this study. 

 

Reviews of the literature 

Cennetkusu cites Lillis and Curry, as they state that the increasing number of universities 

around the world requires the universities which offer undergraduate and graduate programs in 

English, where English is taught as a second or foreign language to assign their students for 

producing long  text  such  as  master’s  or doctoral  thesis/dissertation  during  or  at  the  

end  of  the program which creates a considerable challenge for the second or foreign learners in 

their writing and academic success (310). According to Reichlet as cited by Miri, writing has  

a prominent role in learning a language, thus, its prominence or significance encouraged many 

students to learn the language skills but merely the writing skill in different foreign language 

setting (20). Miri, asserts that: 

unlike many other foreign     language     contexts, Afghanistan is one of the 

understudied contexts in the field of English Language studies that there is very 

less or no previous research regarding the English language instruction in 

Afghanistan, let alone teaching writing, because English language teaching system 

was newly established in 2011 by Ministry of Education in schools, and then 

became a disciplinary subject in universities. (22). 

He also adds that there is very less or no writing support in schools and universities for 

Afghan EFL students to help them in improving their writing ability. Similarly, they do not have 

access to writing services in Dari and Pashto which are the official languages of Afghanistan, let 
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alone the English writing services. However, he asserts that “there are English Language and 

Computer  Learning  Centers  (ELCLC)  in  some  of  t h e  major  universities  of  Afghanistan 

such as American University of Afghanistan (AUAF), but still most of the state universities do 

not have access to such opportunities and services” (23). 

Pho and Tran, suggest that although the university lecturers in ESL or EFL contexts 

seems very qualified and experienced, it is not always the case, they also have problems in 

writing and publishing since they are non-native speakers of English (1). Cepro and Varvisotis, 

believe that writing is not an easy task for the teachers and the learners, because only words 

are not sufficient to complete a writing task, but punctuation, cohesion, and coherence is also 

important in writing skill (qtd in Rasoly 5). It is believed that communication in business is very 

important since it has a great deal with team-based work, thus the students are required to be 

prepared to enter in a field in which they will repeatedly work in teams. So the necessity of 

business communication/ business writing can be felt when a student takes a step in a 

professional career or employment after graduation; no matter which field they have studied 

(Szanajda and Chun 36-37). They also add that there is on the other hand, very rare or no 

published investigations or scholarly literature regarding teaching business writing in higher 

education level, however, the importance of this area is realized by the teachers and students 

(36). 

 

English Instruction and Business Writing 

According to Szanajda and Chun, there is a disagreement about business writing 

proficiency in term of students’ preparation for a successful professional career in their 

individual fields and their future employment. How and how much the business writing skill is 

needed to be taught is the matter of debate; different students and professors have different ideas 
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and perspectives in this regard (37). 

Szanajda and Chun cite Bacha and Bahous, as they found out from a  study  from 

Lebanese students of the American  University  of   Beirut   that,  students  had  a tendency in 

perceiving their writing skill even more satisfactory than their professors who gave them credit 

for, and they have also considered themselves sufficient to complete their writing tasks that even 

the faculty members  of  English  and  Business  were  considered beyond their learning level. 

Students, on the other hand, had different ideas from the faculty members regarding the necessity 

and practice of business writing. But despite all these differences, the students, as well as the 

faculty members from English and Business departments, realized and considered the importance 

and significance of business writing, therefore, they offer to collaborate in teaching business writing 

(37). Similarly, they add that the significance of business writing is arguably even more important 

for the students of English as a Foreign Language (EFL) who are facing to the importance of 

effective communication in their field in a language, because business communication or writing 

does not only  deal  with  working  in  business,  but  its  importance  is  also  based  on  the 

fundamentals such as grammar, syntax, and mechanics for EFL students (37). 

 

Research Design 

This study utilized both quantitative and qualitative research approaches, because the  

study was  originally intended  to  explore subjective ideas,  beliefs,  and  t h e  a c t u a l  

practices  of EFL teachers and students in Afghanistan context  concerning the topic in 

focus. Creswell defines qualitative research approach as a process of inquiry and data collection in 

a natural setting through people and places under study (37). He also writes that only participants 

themselves can reveal the logic and meanings behind their certain actions and practices; on the 

other hand, he asserts that a qualitative method is used to explore a topic or a phenomenon in 
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depth (37). Since, the main objective of this paper was to investigate the reported experiences of 

Afghan EFL teachers and students of two public universities of Afghanistan regarding the 

challenges they are facing while teaching and learning writing skill, therefore, it was necessary 

for the study to adopt both qualitative and quantitative designs to get an in-depth information 

and actual practices of Afghan EFL teachers and students in the classroom.  This study applied 

a series of methods or triangulation methodology for gathering and analyzing the data such as 

Semi-structured interview, Questionnaire survey, and an Observation of students’ written 

samples.  

 

Context of the study 

There are two public universities which were chosen for the purpose of this study: Kabul 

Education University (KEU) and Parwan University (PU). And the reason for choosing these 

two universities is the similarities of their curriculum and syllabus. On the other hand, the English 

departments of the two mentioned universities have the same goal to instruct students in English 

studies and its various sub-disciplines such as English language skills, literature, linguistics, 

research methodology and translation beside of other electives. 

 

Participants/Sample Size 

The participants of this study were one hundred and twenty people in total (N=120, 

Trs=20, Ss=100) who were all belonging to English Department, Faculty of Language and 

Literature of the two mentioned universities. These participants both the teachers and students in 

this study have various qualifications and English level of proficiency, and their teaching and 

learning experiences also vary. The age group of participating teacher ranges approximately from 

30 to 50. All twenty participating teachers in this study have done their MA. English and MA. 
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TESOL in India, Kabul, and the USA. Table below describes all the participants of the study in 

detail with regard to their background variables such as their gender, age group, academic rank and 

years of experience in teaching, their streams, the medium they teach or learn, as well as the social 

class of the students. 

Table (1): Participants’ Demographic Information 

 

Number     of 

Participants        Gender            Age group          Academic             

Experien

ce 
of 

teaching 

120                                                                            Rank 

 

Stream 

 

Medium     

of 

instruction 

 

Teachers 

=20 

Assista

nt 

Male                30-50                   Associate  

                                                    & Full Professors   

8-15 years 

Associa

te 

 

ELT/TESOL 

 

English 
 

Students=10

0 

Gender&        English               Years of            

Stream 

Age                  proficiency         study 

Medium of 

learning 

Social 

backgrou

nd 

 

65 

Male    19-                                  Sophomore,          

Art and 

27                     
Multi-level         

junior/ senior        

languages 

 

English 

 

Middle class  

35 

Male    19-                                  Sophomore,           

Art and 

25                    
Multi-level          

junior/senior         

languages 

 

English 

 

Middle class  

Discussion of Results 

There are five major themes derived from the Afghan EFL teachers’ reported experiences 

and interview data analysis regarding the challenges in teaching and learning writing skill, their 

beliefs and preference of including Business writing with Academic writing as a course of subject 

in English departments, and their recommendations for facilitating teaching and learning writing 

skill, which all those aspects fulfilled the answers of the present research questions through semi- 

structured interview. 

 Themes Based on the Challenges and Recommendations 

1. Afghan EFL Learners’ Poor English Background 

The most common issue/problem which was frequently emphasized by the participants of this 

study (teachers) is the EFL students’ poor English background and level of proficiency that is a 
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challenge for both the teachers to teach and for the students to learn, not only writing skill, but the 

other language skills too. This theme is related to the main research question which aimed to seek 

the answer for the main existing challenges in teaching and learning writing skill. In term of 

learning writing skill all the participating teachers unanimously stated that majority of English 

department students have a very poor level of English proficiency, or they enter to the university with 

no or weak English background which it makes the instruction process difficult. So, this challenge 

leads to another challenges which makes the process dull, for instance, the teachers in order to better 

instruct the students they have to use a traditional (grammar -translation) method in which the 

teacher is the center who conveys the lesson through translation from the target language to the 

source or native language so that the students understand the instruction, or they have to use very 

simple and primary words or expressions in the class, otherwise students cannot perceive the lesson. 

This claim of the participants is very reasonable, because Afghanistan is a multilingual 

country which has 40 different languages including its two official languages which are Dari and 

Pashto, and is having around 200 different dialects (Alimyar 4). So the fact that Afghan people are 

speaking in different languages and dialects, and the exposure of English as a Foreign Language 

make it clear that, it is very natural that Afghan EFL learners have problems to communicate in 

English. 

 

2. Lack of Reading Culture in Afghan’s Context 

Another issue or challenge pointed by the participating teachers is regarding the lack of reading 

habit among Afghan students or young generation which dangers the instruction process particularly 

learning writing skill. As it is clear, reading and writing are two interrelated language skills that they 

impact each other’s development.  However,  traditionally the  researchers  and  pedagogy have 

separated the reading and writing instruction, or they disapproved the integrative relationship of 
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reading and writing skills (MacArthur 1), but the new studies’ findings and results suggest that 

reading and writing are highly related to each other and they activate the overlapping brain regions 

(Pugh et.al cited in Ahmed 1). 

The participants believe that generally Afghan students are not interested in reading, not only 

in English but in their own language as well. One of the participants asserted that “reading has a 

huge impact on writing ability because reading is a receptive skill thus, the more we read, the more 

we gain knowledge and information, and the most effective we can write”. He also stated that when 

the students are not habituated with reading, naturally the lack knowledge and information, how can 

we expect them to write? Thus, the result and recommendation they come up with were that all the 

teachers should encourage and motivate their students for reading and nurture their minds with the 

idea of reading habit and “book as a friend”! One more point that one of the participants emphasized 

was that the students mind should be nurtured with the reading habit from the basic level (school), 

when they are motivated to reading in school period, they will definitely keep reading as a long-life 

habit and, it will help them in the university level and in their writing ability. 

 

3. Role of Disciplinary Knowledge in Effective Language Teaching 

In term of education, it is generally recognized that the teacher’s subject knowledge is vitally 

important and effective in the instruction process. In a study on effective teaching, Coe et al. 

explored that the teacher’s subject knowledge has a strong influence on the students’ learning 

outcome (2). Yandel argues that in order for a teacher to carry the knowledge for the students s/he 

has to possess a whole or complete knowledge of the subject matter. To this end, we find out that in 

Afghanistan universities it is very common to appoint the teachers for teaching a particular subject 

unknowingly or without considering his or her subject knowledge. 

The similar point which is inferred from the current study’s participants’ arguments is that 
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one of their concerns regarding teaching writing skill is lack of professional teachers for writing 

courses in Afghanistan universities. As they believed that not all, but majority of the EFL teachers in 

Afghanistan universities are not professional or well trained in academic /business writing, yet 

English departments appoint them to teach writing course regardless of considering their subject 

knowledge or specialization that whether they are able to teach academic writing effectively or not. In 

this vein, one of the participants added that most of the EFL teachers despite having a subject or 

content knowledge, they lack procedural or pedagogical knowledge that they are just following 

what is written in the book rather than make it more practical so that all the students involve and 

learn. But he emphasized that of course, we have some teachers who have both subject and 

pedagogical knowledge, but what makes them paralyzed for conveying a better instruction is lack of 

resources or a large number of students in the language classes to make the instruction process more 

practical or lively. 

 

4. Influence of Corrective Written Feedback on Students’ Writing 

The participants of the study revealed that one challenge that they can afford to overcome is, 

to contribute in providing written constructive/corrective feedback for the written works of the 

students. Despite the fact that there are a large number of students in a language classes in 

Afghanistan universities that make the teachers unable to regularly check and evaluate the students 

written works or assignments and provide them feedback, yet the participants unanimously offered 

recommendation for the other EFL teachers in Afghanistan universities that if they cannot resolve 

other major problems in writing skill, at least they can provide the corrective written feedback to 

reduce the students writing mistakes and errors to some extent. 

Since this theme is a discussion on the importance of corrective (written feedback) on the 

students’ writing, the researcher added some arguments about written feedback. Ferris believes that 
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written feedback to the students writing is an interesting dialogue between the teacher and the 

students in which the teacher negotiates the errors through successive comments and revisions. (132). 

On the other hand, written feedback is a combination of “error correction” with margins, endnotes 

or comments of the teacher which leads to a successful method for responding the students’ writing 

(134). Thus, as the participants offered, the best option or solution that can assist in reducing the 

written mistakes or errors of the students is to provide them with corrective written feedback. 

However, there are many challenges regarding learning writing skill as discussed earlier, but to this 

concern, one of those challenges can be removed through teacher’s feedback on the student’s writing. 

 

5. Inclusion of Business Writing with Academic Writing 

All the participants (teachers) under this study had positive attitudes towards inclusion of 

business writing  as  a  course  -subject  beside  of  academic  writing  course  in  English  

departments  of 

Afghanistan universities, because they believe that the students do not only need to learn academic 

writing, but learning business writing during their undergraduate studies also help them in their 

future career at any work-field. Or in the other words, they firmly believed that students must be 

equipped both with Academic as well as Business writing in which through they will be able to 

identify the extreme of both disciplines and to be good enough in both respects. According to 

the participants, it would be a great plot of the MoHE to include business writing as a course of 

subject not only in English departments but in all the other faculties and departments as a general 

studies subject so that all the students can beneficiate from it and apply it in their future career. 

The participating teachers also suggested that, by including business writing in English 

departments, not only the students, even the teachers will learn the extreme of business writing 

because the teachers themselves have problems in business writing in English. 
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Students’ Writing Samples Analysis 

To better identify Afghan EFL students’ problems and errors in both types of writing: 

Academic and Business writing which was the focus of this study, the instrument utilized for this 

purpose was an observation of the 50 multi-level students’ written samples which have been 

conducted in two public universities in Afghanistan. The written samples both (academic essay 

and formal letter) which were developed by the students were checked, evaluated and analyzed by 

the researcher, therefore the results that the researcher has gained after the written samples analysis 

was that Afghan EFL students have in-number of problems, mistakes, and errors in both types of 

writing: academic and business writing. For instance, for the academic writing tasks they were 

instructed to write an academic essay of different types, for example, a narrative, a compare and 

contrast and an argumentative essay that each student was assigned to write one type only. 

Secondly, these students were guided to write a formal letter of different topics i.e a request letter 

for a teacher, fees concession letter to a university chancellor, and a recommendation letter to a 

teacher. Eventually, by the evaluation and the analysis of the participating students written 

samples the researcher found out that there are large number of mistakes and errors in their 

writing. For example, in the essay writing, though they are studying academic writing course for 

three years in university, they yet have problems in the structure of the essay, the mechanics such as 

punctuation, capitalization, and spelling; in the grammar and the elements of an essay that is 

cohesion/coherence and unity. For instance, to better illustrate the students’ written mistakes and 

errors there are some parts of the actual students’ script quoted below: 

 

 Students’ general writing mistakes examples 

“ My unforgetable memory from my Grand parent Story.  from history of life time of He I divid 
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the priod which he life in 3 priod”. 

*The script includes frequent grammatical & mechanical mistakes 

 

Similarly, in the business writing tasks the researcher inferred that they have very less idea of 

writing a formal letter, regardless of the mistakes and errors they generally have in writing as 

 

“from all over the world 60% student prepeiar for IELTS 40% join in TOEFL. IELTS is 

accepetable in 125 countries and IELTS candidetes are more than TOEFL IELTS is taking by 

British council Three profissnal organization support IELTS […].” 

*The script includes frequent grammatical & mechanical mistakes, and structurally there is 

no transitional words or chronological order of ideas. 

Mentioned in the paragraph above, they have no idea of the formal letter structure. For instance, 

they do not know how to begin an email with salutation, how to discuss the main idea and how to 

end a formal letter or an email with the closing remarks. Examples are quoted below as: 

Students’ Formal letter mistakes 

Strongly I want to continue my education. During in school I hope reach in highest point . of my 

Education is my important goals […].” 

*There is no salutation or beginning for the letter 

 

Beliefs and Understanding of Afghan EFL Students of Academic and Business Writing Afghan 

EFL students’ understandings/beliefs, challenges in learning writing skill and their 

preference for the inclusion of Business writing with Academic writing were all uncovered 

through a questionnaire survey. The first part of questionnaire contained open-ended questions 

mainly asked  questions  regarding their understanding/knowledge of two types of writing: 
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Academic and Business writing, the differences between these two types of writing and how 

understanding writing skill both academic and business writing will help them in their future 

employment or career. The answers to these questions were elicited through content-based 

analysis which the researcher after reading their answers analyzed, interpreted and quoted some 

main point. For instance, for the first two questions (knowledge/understanding) of academic and 

business writing, most of the students had various definitions but, to some extent similar 

understanding of academic writing, since they are already learning or taking the Academic 

writing course along with the other language skills courses at the university level. In order to 

present some excerpts, and to quote some of the students’ responses, a table is drawn below to 

show their understanding of academic writing and its types. 

 

Students’ Understanding of Academic Writing 

 

“Academic writing is a kind of formal writing which can be done in academic and formal 

settings”. 

 “Academic writing is a common type of writing among students that it motivates us to be a 

good writer in the future, and without access to academic writing we can’t be a writer or 

scholar. And there are three types of essay: narrative, persuasive and expository”. 

“Academic writing is a process of learning how to write a paragraph, an essay etc. there are 

different types of essay: comparative, narrative and argumentative”. “Academic writing is writing some text with rules and principles. It is teaching in universities. 

We have three types of essay: narrative, comparative, argumentative”. “Academic writing is a formal type of writing which requires full knowledge of grammar”. 

“It is a type of writing which has a formal format, and it is used in schools, universities”. 

“Academic writing means you must pay attention to write grammatically accurate’ there are 

five types of academic writing: narrative, persuasive, comparative, and argumentative and 

cause and effect”. 
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The excerpts above show that how Afghan EFL students have a poor understanding of academic 

writing. As the evidences from the table above presents none of the students from (100) 

participants and respondents of the questionnaire has given an exact definition of academic 

writing or the exact types of essay;  half of the respondents had a  general and  superficial 

understanding about it that the researcher quoted only nine of them in the given table, but the 

other half even did not have any clear idea about it. 

The second question of the first part of a questionnaire was about students’ understanding 

of business writing and its types. In this area students or respondents had very less understanding 

that only very few of them had given some points about business writing, and mostly they 

believed that business writing is always being used for business purposes and is merely allocated 

to the business students and businessmen. In this part more than half of the students or respondent 

had not any clear ideas or even they wrote that they do not have any idea about it, or they have 

not attempted learning it yet, so they do not understand anything. In order to elicit their 

understanding of business writing, here again, table is drawn which presents and quotes from 

only a few of students’ understanding/knowledge of business writing. 

 

Students’ Understanding of Business Writing 

“Business writing is a type of writing which is always used in business and trade”. 

“It is a type of writing which is used in formal settings such as governmental and non- 

governmental organizations”. “It is a type of writing we usually use it to expand our business. Its format is different is 

different from academic writing”. “In my point of view, business writing is used in business classes only and it does not observe 

the rules like academic writing”. “Business writing is a type of writing which is used between people through e-mail, proposal 

or maybe paying off the loan”. “We have different types of business writing like letters, memos, and proposals”. 

“We don’t know much about business writing, because we didn’t study it yet”. 
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“Up to now we didn’t study business writing so I don’t have any idea”. 
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In the third question of the open-ended questions which was about students understanding to 

differentiate between academic and business writing, majority of students believed that academic 

writing is used only in academic settings like schools, colleges, and universities and for academic 

purposes to write essays etc. while for them, business writing is merely used in business purposes 

among businessmen or merchants which they use it to expand their business or trade. There is 

another table drawn below which presents the way students or the respondents differentiate 

academic and business writing. 

 

Students’ Understanding of the Differences between Academic and Business Writing 

 

“We use academic writing in academic settings like schools, colleges, and universities. But 

business writing in business and trade purposes”. “Academic writing is a type of writing which do not accept grammatical mistakes in it, but 

business writing may have some mistakes which are not very serious to observe”. “Academic writing is used in universities, but business writing is used in business companies 

or factories, both of them have rules to be observed”. “I think the difference between academic and business writing is that we cannot use slangs 

and expressions in academic writing, but in business writing, we are free to write slangs or 

expressions”. 
“Academic writing is required in educational settings, for example, we want to be a university 

lecturer we need to understand academic writing, but if we want to join or apply in any 

organization or offices we need to learn business writing”. 
“Academic writing deals with the structure of the essay, but business writing deals with skill 

and it is less formal”. “I think, academic writing is formal and business writing is informal”. 

“We learn academic writing to write literary works, but business writing to write general 

issues”.  

There were the few various ideas about the differences between academic and business writing 

presented by the students. For instance, some believed that the differences are based on the 

structure, some believed in format, some for purposes but most of the students or respondents 
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believed in the differences based on the setting or purposes i.e academic writing is used in 

academic settings and academic purposes, and business writing is merely used in business settings 

and business purposes. 

The last question from the open-ended part of the questionnaire was posed about the 

students’ beliefs on the influence of academic writing and business writing in their future 

employment or career i.e how learning these two types of writing would be helpful in ensuring 

their successful future employment. In this question from (100) students or respondents very few 

of them were neutral or they did not express their ideas and beliefs, but almost majority of them 

unanimously expressed their strong belief that effective learning of both academic and business 

writing will help them in finding a good job in the future. And most of them justified their 

responses by giving some examples. The justification of responses is illustrated in the table below. 

Students’ beliefs in Influences of Learning Academic and Business Writing on their Future 

Career or Employment 

“Both types of writing are important to learn. For example, if we want to be a clerk in any 

organization it will help us to write without any problem”. “To learn academic writing is very helpful for our future. Particularly if we want to be a 

university teacher we should know the process of academic writing to pass the exam”. “It is very important to learn effective writing skill because writing is the core of literacy. So 

if we want to get a job the first thing they will examine us would be from our writing ability. 

In this case, it will definitely help us in our future career”. 
“If we know the tips of writing well we can write and publish the books and become a writer. 

In this way, we can ensure our income as well”. “I think learning business writing is very important in our future career. For example, 

whenever we graduate from the university the first thing we do is searching for a job, and for 

this, we need to provide a CV and maybe personal information essay or a motivation letter in 

order to get a job. So if we learn business writing we know how to write a CV etc.”. 

“Learning both types of learning have a vital role in our future success. For example, if we 

want to study in a foreign country we need to pass English tests or we need to write essays so 

that we pass the test”. 
“If we understand the techniques of business writing we can manage business meetings or 

business contracts by writing formal or business letters to our partner”. 
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“If we understand business writing we can easily get a job in business organizations, and we 

if understand academic writing we can easily get a job in schools, colleges or universities”. 

“By learning business writing if we get a job in a company we can convince people to buy our 

products and services”.  

The illustrations given above represent the ideas and beliefs of most of other participating 

students in the study, however, the researcher has just quoted a few of them. So mostly they 

believed that through learning academic and business writing skills they can get good jobs in 

academic settings like schools and universities as well as business companies, or they can work 

in any organization; as one of the students stated that “It is very important to learn effective 

writing skill, because writing is the core of literacy. So if we want to get a job the first thing they 

will examine us would be from our writing ability. In this case, it will definitely help us in our 

future career”. 

The second part of the student’s questionnaire contains the closed-ended questions that 

there are only five questions posed to uncover the students’ beliefs regarding the inclusion of 

business with academic writing, the establishment of writing resources or labs in Afghanistan 

universities, joining or attending writing skill workshops and the teacher’s problems in teaching 

writing skill. This part was designed to determine the frequency of the respondents’ beliefs and 

ideas of the learning writing skill which is further illustrated in the bar charts. 

1. Students’ Belief in Inclusion of Business Writing with Academic Writing 

This study also aimed to understand students’ belief and attitude towards inclusion or adding 

business writing along with academic writing in English department of Afghanistan universities 

as a course subject in order to improve the students’ business writing ability besides of academic 

writing.  Figure below shows the frequency count of the responses provided by the participating 

students to the first question regarding inclusion or adding Business writing (Bw) along with 
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37%                                                          
43% 

    20% 

     

 

Academic writing (Aw) courses in English departments of Afghanistan universities. From (100) 

participating students in the questionnaire, as the figure shows, 37% of the students expressed 

their positive attitude towards including or adding business writing besides of academic writing 

course in the English departments of Afghanistan universities. In the similar vein, 43% of them 

showed a strongly positive attitude or agreement on this idea or proposition. On the other hand, 

only a few of them or 20% did not show an agreement on this idea. As the evidence presented 

totally majority of the students did agree and strongly agreed on this notion. 

 

 

Figure (1): Inclusion of Business writing with Academic writing 
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2. Students’ Beliefs on the influence of Attending Writing Workshops on their Writing Skill 

Ability 

Since the question of the above statement itself was a positive question, thus the responses 

received from the participants were also mostly positive. As illustrated in the chart below, from 

among (100) participants of the questionnaire survey 83% of them strongly agreed that joining or 

attending any writing workshop will help them improve their writing ability. Similarly, the rest 

five other or 17% participants also agreed on  the above statement. However, none of the 

participants disagreed about the given statement. 

Figure (2): Influence Writing Workshops on the Students Writing Skill Ability 
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Not only this data, but another study under the language skills learning emphasized the practical 

application of language skills. For instance, if it is speaking, it requires more conversation as well 

as listening, if it is reading it requires to learn more vocabulary, similarly in order to learn effective 

writing or improve the writing ability the students require to participate not only in the class 

activities, but another practical workshops or training to build their writing ability. But, 

unfortunately, there is very rare or no writing workshops have been conducted or hold for 

Afghanistan university students till now. 

 

3.  Students' Beliefs on Influence of Learning Aw & Bw in their Future Employment 

Figure (3) below presents the beliefs and attitudes of the participating students in the study that 

how much they believe in learning academic and business writing as a source of their future 

employment success. As the figure shows, once more students expressed their positive attitudes 

towards this belief that out of hundred participants in this questionnaire survey 73% of them 

strongly agreed that learning academic and business writing will help them in finding a job in 

the future, and the rest 27% also agreed in the influence of learning these two types of writing in 

their future employment, and no one disagreed with this belief in the current study. 

 

Figure (3): Influence of Learning Aw & Bw in the Students’ Future Employment 
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Szanajda and Chun also assert that communication in business is very important since it has a 

great deal with team-based work, thus the students are required to be prepared to enter in a field 

in which they will repeatedly work in teams. So the necessity of business 

communication/business writing can be felt when a student takes a step in a professional career 

or employment after graduation; no matter which field they have studied (36-37). 

 

4. Students’  Attitudes  towards  Establishment  of  Writing  Labs  or  Resource  Centers  in 

Afghanistan Universities 

Figure (4) indicates the frequency count of responses in regard to the above statement. As 

demonstrated in the figure below, 20% of students out of hundred participants strongly agreed 

on the establishment of writing resources or labs as a factor or source for improving the teachers 

and students writing ability. Majority of them that is 70%, agreed on this idea that if writing 

resource centers or writing labs establish in Afghanistan universities not only the students, even 

the teachers can improve their writing skills and abilities. Finally, only 10% of the participants 

disagreed on this idea. 

Figure (4): Establishment of Writing Labs or Resource Centers in Afghanistan Universities 
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So, from the participants’ responses and the researcher’s experience it can be inferred that there 

is no any writing labs or resources in Afghanistan universities. Thus, this study also suggests and 

recommends the establishment or creating such writing labs or resource centers, not only for 

English department students but for the two other national language departments of Afghanistan 

universities which are Dari and Pashto. 

 

5. Students’ Beliefs on Writing Teachers Problems in Teaching Writing Skill 

As the figure (5)  below indicates, different students held different views or attitudes towards the 

last question which was, “Do you agree that some writing teachers themselves have enough 

practical problems in teaching writing skill?” So, in this question, almost the majority of the 
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participants that is 60% strongly agreed that teachers have practical problems in teaching writing 

skill. Similarly, 27% of the students agreed on this statement, but only 13% disagreed. 

 

Figure (5): Writing Teachers Problem in Teaching Writing Skill 
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Thus, the frequent agreement of students on this idea indicates that Afghan EFL teachers, 

particularly writing teachers themselves have enough practical problems in teaching writing skill, 

let alone Afghan EFL students. A study by Pho and Tran suggests that, although the university 

lecturers in English as a Second Language (ESL) or English as a Foreign Language (EFL) contexts 

seem very qualified and experienced, but it is not always the case, they also have problems in 

writing and publishing since they are non-native speakers of English (1). Cerpro and Varvisotis 

also believed that writing is not an easy task for the teachers and the learners, because only words 
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are not sufficient to complete a writing task, but punctuation, cohesion, and coherence is also 

important in writing skill (qtd in Rasoly 5). 
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Conclusion and recommendations 

The findings from the study reveals that the main challenges associated with teaching and 

learning of writing skill in Afghanistan universities are various challenges, and based on 

different causes. For instance, the major challenges that both the teachers and the students 

revealed were generally as: poor English background of the students, absence of reading culture 

among Afghan students, lack of proper or updated resources or materials for writing courses, lack 

of writing labs or resource centers in Afghanistan universities, large number of students in the 

language classrooms of Afghanistan universities, lack of motivation for improving writing skill , 

unavailability of the writing workshops for the teachers and students, and lack of professional 

teachers in writing subject. Therefore, the participants of the study have suggested some of their 

expectations and recommendations. First of all, they expected the universities’ dignitaries to 

provide them with the necessary facilities and resources like writing-workshops or training, 

provide them writing labs/resource centers inside university campus, provide them with updated 

and credible resources, and to equip language classes with required number of students which is 

not more than 20-25 in a language class. Furthermore, the findings of this study reported that all the 

participant of this study both the teachers and students favored and supported inclusion of 

business writing as a separate course beside of the   academic writing course in English 

departments of Afghanistan universities that even one of the participating teachers in this study 

suggests that business writing should not be merely teach in English departments, but in all other 

faculties and departments, because all the students need to learn business writing effectively so 

that they can apply it in their workplace in the future, because in most of the jobs its required to 

understand business/formal writing that is not only in administrative jobs but in many other 

working-fields. 
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Lastly both the teachers and students had some recommendations for the betterment of teaching 

and learning process, as the last part of interview and questionnaire survey was allocated to their 

suggestion/recommendations concerning the betterment and effectiveness of teaching and learning 

of Academic and Business writing. So there were a set of recommendations and expectations 

to/from the MoHE and the universities authorities that the teachers and the students commonly 

shared, but the teacher's recommendations for the other writing instructors and the EFL students 

are as follow: 

 Writing instructors need to improve their own weaknesses and problems by practicing 

writing through available resources. 

 They should be more practical rather than theoretical because writing is not a subject to be 

memorized, but it needs to be practiced. 

 They should provide opportunities for the students to share their assignments through e-mail, 

in which through they can practice both academic and business/formal writing at the same 

time. 

 The writing teachers should make their lesson place in accordance with the lesson practices, 

and design in-class activities so that they can engage all the students equally in the practice. 

 They should be updated about the new teaching resources and methods. 
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 They should be more flexible in teaching, assessing and designing the learning outcomes 

concerning the writing subject. 

 They  should  align  ILO  (Intended  Learning  Outcome)  with  TLA  (Teaching  Learning 

activities) and AT (Assessment Task). 

 They should hand out the daily writing assignments for the students. 

 They should provide constructive feedback for the students’ written works. 

 They should encourage and motivate students for reading and writing. 

 They should reward students’ performances and participation in writing tasks or activities. 

 They should arrange some writing competition between the students inside the campus. 

 And finally they should be honest in their jobs and love their job by heart, only then they can 

help the students in learning. 

 The MoHE and the universities dignitaries should provide writing labs, resources centers in 

Afghanistan universities. 

 The  MoHE  should  include  or  interpolate  business  writing  in  the  syllabus  of  English 

departments. 

 They should conduct writing workshops both for the teachers and the students. 

 They should train the teachers with the new teaching methods. 

 Students should improve their reading habit. 

 The students should use the available resources in hand like technological tools and internet 

for learning purposes. 

 They should finally, try to practice writing through journal entries and keeping diaries. 

 

 



IJELLH (International Journal of English Language, Literature in Humanities) Vol. 7, Issue 4, April 2019                                              1327                                                                                                                                     

 

 

References 

Ahmed, Yusra. et al. “Developmental Relations between Reading and Writing at the Word, 

Sentence and Text Levels: A Latent Change Score Analysis”. Journal of Educational 

Psychology, vol.106, no.2, 2014, p.1. Accessed Oct 15, 2018. 

Alimyar, Zabiullah. “Teaching English as a Foreign Language in Afghanistan” Academia. 2016. 

http://www.academia.edu/22841165/Teaching-EFL-in-Afghanistan-Teaching-English- 

as-a-Foreign-Language-in-Afghanistan 

Berg, L. Bruce. Qualitative Research Methods for the Social Sciences. 4th  ed., “Allyn and 

Bcon P”, 2001. 

Coe, Robert. et al., What Makes Great Teaching? Review of the Underpinning Research. The 

Sutton Trust P, 2014 

Creswell, J. W. Educational Research: Planning, Conducting and Evaluating Quantitative and 

Qualitative Research, 2nd ed., New York: Prentice-Hall P, 2005. 

Dawson, Catherine. Practical Research Methods: A User-friendly Guide to Mastering Research 

Techniques and Projects. 1st ed., How to Books Ltd, 2002. Print. 

Gurel Cennetkusu, N. “International Students’ Challenges in Academic Writing: A Case Study 

from  a  Prominent  U.S.  University”. Journal  of  Language  and  Linguistic  Studies, 

http://www.academia.edu/22841165/Teaching-EFL-in-Afghanistan-Teaching-English-as-a-Foreign-Language-in-Afghanistan
http://www.academia.edu/22841165/Teaching-EFL-in-Afghanistan-Teaching-English-as-a-Foreign-Language-in-Afghanistan


IJELLH (International Journal of English Language, Literature in Humanities) Vol. 7, Issue 4, April 2019                                              1328                                                                                                                                     

 

 

vol.15, no.2, 2017, p.310. Accessed 15 Feb, 2018. 

Feuerherm, Emily. “Written Feedback, Student Writing, and Institutional Policies: 

Implications for Novice Teacher Development”. The CATESOL Journal, vol. 23, 

no.1, 2011/2012, p.1. Accessed Oct 15, 2018. 

Hamel, Enrique. “The Dominance of English in the International Scientific Periodical 

Literature and the Future of Language Use in Science”. AILA Review, vol. 20, 

no.1, 2007, p.53. Accessed Feb, 12 2017. 

Hikmat, Ali. “The Effects of English Teaching Methods Course of the English 

Department of 

Kabul  Education  University on  Secondary School  English  Teachers”  Journal  of  

Master’s 

Capstone Projects, vol.1, no.70, 2009, p.25. Accessed 18 Aug, 2018. 

Miri, Mir Abdullah. “Including Writing Activities in the English Department Literature 

Courses at an Afghan University.” Theses and Dissertations (All), 1366, 2016, 

pp.20-24. Accessed 2 Mar, 2018. 

Merriam, Sharan B., and Tisdell, J. Elizabeth. Qualitative Research: A Guide to 

Design and Implementation. 4th ed., Jossey-Bass, 2016. 

Pho, P.D, and Tran, P.M.T. “Obstacles to Scholarly Publishing in the Social 

Sciences and Humanities: A Case Study of Vietnamese Scholars.” Publications 

MDPI, vol.4, no.3,2016, p.1. Accessed 12 Mar, 2018. 

Rasoly, Nasser.   “Afghan Junior Lecturers’ Challenges in Writing and Publishing in 

English.”Human Journals, vol.8, no.2, 2017, p.5. Accessed 12 Mar, 2018. 

Szanajda, Andrew, and Chun Ou, Fung. “A Simulation-Based Model for Teaching 

Business Writing: Exploration and Application.” International Journal of 



IJELLH (International Journal of English Language, Literature in Humanities) Vol. 7, Issue 4, April 2019                                              1329                                                                                                                                     

 

 

Learning, Teaching and Educational Research, vol.16, no2, 2017, pp. 36-37. 

Accessed 17 Mar, 2018. 

Samady, Saif R. Education and Afghan Society in the Twentieth Century. 1st  ed., 

UNESCO Education Sector, 2001. 


